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is the most common term used to express what is often called the

v imbunatitirea Managementului Universitar g E O St cnice,

international mobility of students / teachers. But there are situations in
which this term can not entirely cover what is actually happening on the
ground. For example, in the last twenty years, the number of university
programs offered on-line system, the student should not travel to attend a
course, has grown so much that we can not take into account not reevaluate
the process of internationalization of academic space. Hence the term

transnational education (Kritz, 2006).
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2. Forme de internationalizare

Curricula

Curricular reform undertaken in order to include the content and / or
pattern of conduct of a Bachelors program an element of internationality.
Some management experts label this form of internationalization of the
university as a "campus internationalization at home" (Internationalization at
home). In fact, there should be mentioned aspects can be promoted
separately or simultaneously within the same institution, even the same

program of study:

(A) inclusion in the curriculum content of a comparative analysis (eg
international law, comparative law, comparative commercial systems) or
specialized regional studies (eg European Studies, European citizenship,
American studies, Southeast Asian studies studies, intercultural

management, intercultural communication) and

(2) teaching in a widely spoken international language of modules or even
whole programs of study, which facilitates access for students from other
countries that offer education and internationalization of education brings

with it this way.

Along with English, French and German were the languages of the first
vehicle joint (joint degree programs) in the late 1970s. Today, the most used
vehicle in Europe is the English language, but must be recognized that the
fraction of study programs taught in a language other than national

language is still low.
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Related to this form of internationalization, the internationalization of the

v Tmbunatatirea Managementului Universitar g ool

curriculum that there are a number of critical and / or questions. Among

these may be mentioned:

a. lack of procedures for assessing the efficiency of this type of
internationalization,;

b. massive presence - more than one third of total global mobility (OECD,
2004) - Foreign students in countries or programs taught in English, which

reduces much of the effect of multilingualism, multiculturalism respectively.

Language of teaching

Many times a curricular reform has to be undertaken in order to include an
element of internationality in the content and/or model of delivering an

academic training program.

This could mean for example, introducing new academic programs taught in
a language of wide international circulation (usually English), focused on
attracting foreign students, thus facilitating the internationalization of

studies — the so-called internationalization at home.

Besides English, French and German were the languages of the first joint
degree programs in the late 1970s. Today, the most used language in Europe
is English, but it must be admitted that the fraction of study programs
taught in a language other than national language is still low. Other option
would be to promote the national language and culture through the offer of

free (or affordable) intensive courses for learning the country’s official

language.
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Although, in theory, the internationalization of higher education should play

v Imbunatatirea Managementului Universitar g e etategics]

an important role in promoting multilingualism and multiculturalism in an
ever more globalized world, statistics show that the number of international
students studying in English is much higher than the number of foreign
students studying in other languages — more than one third of all global
mobility (OECD, 2004).

It is also worth it pointing out that the unsatisfactory level of knowledge of
widely spoken European languages represents one of the major factors
undermining the cross-border students’ mobility and, especially, the

exchange programs involving teachers and researchers over 45.

Recognition of standards and qualifications

Promoting European Higher Education Area agenda to enhance mutual trust
among institutions providing tertiary education in different countries, mainly
by adopting the structure in three successive cycles of university studies and
European Standards and Recommendations - ESG (European Standards and
Guideliness) for quality assurance. Since before signing the Bologna
Declaration, European programs spoke of the need to increase cross-border
mobility between institutions that are legitimate partner in projects that
foster international cooperation. Over time, the European Network for
Quality Assurance in Higher Education - ENQA (European Network for
Quality Assurance) and the European Association of Universities - EUA
(European University Association) have developed adequate quality
management methodologies aimed, on the one hand monitoring and external
quality certification, and on the other hand, continues to increase the quality

of education and research at each university, so the European Higher

Education Area to become a pole of reference and appeal to all those who
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want to learn. Amid concerns for the operational aspect of

internationalization, in February 2008 began to operate the European
Register of quality assurance agencies in higher education - EQAR
(European Quality Assurance Register) - guarantor of the application of good
practices in quality assurance management and monitoring activities quality

assurance agencies.

Border recognition of qualifications obtained in graduation cycle I, II and III
or periods / modules studies in other higher education institutions,
including those located in other countries. Recognition of studies has a long
history in Europe, the first mutual recognition agreement was signed in the
years since 1950. Concern for the recognition of studies culminating in 1997
with the signing of the Lisbon Convention. Within the European Union and
subsequently in the context of acceding countries in the Bologna Process
were adopted operational tools to facilitate application of the Convention:
Credit Transfer System (ECTS) was initially introduced on a trial basis in
1989 in several states of the European Community has been generalized
with the Diploma Supplement (Diploma Supplement) leaving a university
course through political consensus of Ministers responsible for Higher
Education Conference in Bergen in 2005. These documents must be seen
not only employment of graduates but also to intercede as a tool to facilitate
international mobility of students during a course of study or in two

successive cycles of study.

This type of activity puts a series of problems, among which we mention: the
quality of curricula and diplomas fake (degree mills). Worldwide, a series of
concerted actions seeking to minimize negative effects of these two
phenomena. One of them is trying to introduce a set of international quality
standards and implement quality assessment procedures for each degree

program separately. The second is ERIC NARIC network of international
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cooperation in order to identify the diplomas were issued in compliance with

the academic procedures.

Mobilities

Physical mobility across national borders for students, teachers and
represent the traditional (historical) the beginnings of the
internationalization of higher education. International mobility term today
covers a variety of initiatives and actions: the mobility of intra-continental
mobility between regions of the world, the mobility based on understanding
and / or inter-university agreements at individual mobility (free mover), the
mobility horizontally (between similar programs of the same course of study)
in vertical mobility (higher cycle further study in an institution in a country
other than the initial cycle was completed studies), from short-term mobility
full cycle mobility study, internships mobility for mobility to participate in
summer schools or study modules organized to develop new skills, etc..
Taking the positive experience of the European TEMPUS, ERASMUS, etc.,
were created regional networks (CEEPUS BSUN) or national funding
schemes supporting public or mixed international mobility of students. It is
worth noticing that one of the major factors which undermine the cross-
border mobility of students and, especially, teachers and researchers over 45
years is sometimes unsatisfactory level of knowledge is widely spoken
European languages. On the other hand, only at the London Ministerial
Conference of the Bologna Process since 2007, stressed the need to
adequately address the portability of scholarships and bank loans for studies
on the portability of health insurance for sickness, respectively the

calculation of social security retirement of teachers and researchers who

have performed throughout their professional career international mobility
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missions. Finally, the control of certain national security agencies restrict, in
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some cases, the mobility associated with certain geographic regions -
particularly those with high potential terrorist risk - or the mobility
associated with certain programs of study - for example, atomic physics

programs chemistry, etc. explosive substances.

Relatively recent development of cross-border activities, namely institutional
forms of mobility for the provision of study abroad programs, for which
alternative uses such terms as "global education” supply "border" or
"collaborative" study programs, " export of educational services, "university
extension", "university mixed" or "integrated programs". Such activities shall
develop national law with the consent of the beneficiary country. Cross-
border education provider must be accredited, so that qualifications awarded
to receive national recognition, which opens the way for international
recognition. The element of internationality is, this time in carrying out the
training by an external provider, which means respect not only its own
organizational standards and quality requirements and legal and

institutional framework that comes to providing educational services.

Prestige and transborder collaboration

This aspect of internationalization includes a very broad and diverse range of
activities ranging from publishing and distributing leaflets and documentary
material in international languages about study and living conditions in
universities, to offer their educational and specific regulations the
accumulation of ECTS credit points and graduated, "branding" institutional
site, launching Web pages of advertisements and participation in fairs and
international thematic exhibitions. Some European Union countries

conducted recruitment campaigns for partial or complete studies (Austria,

France, Germany, Great Britain, Spain are examples of countries that recruit
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students for the entire study programs), which are supported by generous

grants and other programs attractive incentives for foreign students. Other
European countries are concerned about the growing cultural links with the
communities living outside their borders through scholarships and supports
contemporary formation of a local intelligentsia, able to perpetuate their

cultural heritage.
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3. Motivations and obstacles in internationalization

Motivations and approaches

Aigner et al. (1992) suggests that there are three major reasons of
internationalization of higher education: the interest in international
security, maintaining economic competitiveness, human understanding
among nations. Authors stress that these were not absolute or mutually
exclusive, they also differ greatly in terms of content and emphasis.
Scott (1992) identifies seven imperatives of global education: economic
competitiveness, the interdependence in the natural environment, diversity
of ethnic and religious communities, the reality that more people working for
foreign firms, the influence of international trade on small business that
graduates will work in groups with different ethnic and racial composition,
national security and peaceful relations between nations.
Warner (1992) examines the various assumptions and imperatives that
determine the internationalization agenda of universities. He proposes three
different models that capture different approaches to the internationalization
of universities. In the competitive model, the introduction of an international
content into curricula and other aspects of campus life is primarily a way to
make students, institution and country more competitive global market. If
the liberal model is considered the primary goal of internationalization is
self-development in a changing world and / or global human relations
education and citizenship. The social transformation aimed at providing a
deeper understanding of international and intercultural issues regarding
fairness and justice so that students acquire the tools to actively contribute

to social transformation.

After Johnston and Edelstein (1993), the dominant argument for the
18
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internationalization of higher education is to ensure national economic

v Imbunétatirea Managementului Universitar g el

competitiveness. The authors consider the argument as strong but at the
same time the reality of limited cleavage of the more powerful countries of
origin and their companies as business becomes international,

multinational, then global.

Knight and de Wit (1995) mentions the political and economic reasons
(including reasons related to future growth and investment, labor, foreign
policy, financial incentives and national demand for education) and
educational and cultural reasons (including individual development, the
international dimension research and teaching, institution building, quality
improvement).

Knight (1997) groups as possible reasons for the internationalization of

political, economic, academic and cultural / social.

Political motivations are related to the position and role in international
affairs as the country's security, stability and peace, etc. ideological
influences.

Economic motivations relate to goals related to long-term economic effects in
relation to the internationalization of higher education is seen as a
contribution to the creation of skilled human resources necessary for
economic competitiveness, or short-term economic benefits, such as income
institutions higher education that host foreign students and the net
economic effect caused by the presence of foreign students in a given
locality.

The reasons include objectives related to academic goals and functions of
higher education. The basic assumption is made, from this point of view, is
that the international dimension of teaching and research adds value to the
higher education system. International activities are catalysts for major

review and planning exercises or support institutional strengthening

institution building components of human, technical or infrastructure.
19
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Cultural and social motivations focuses on the role and place of culture and

v Imbunétatirea Managementului Universitar g D e

language of the country and the importance of understanding foreign
languages and cultures. Students will work in organizations / companies
with an international dimension to be trained to work with different cultures
and different people. International experiences enhance students' skills in
terms of critical thinking, information gathering, problem solving, decision

making, ability to cope with change, etc..

Among the main factors influencing the internationalization of higher

education in society include the following:

« perception of the importance of education to economic welfare, social and

cultural life of society;

o constant integration of information and communication technologies in

teaching, learning and research,;

 Pressures on institutions of higher education to prepare graduates for life

and work in an international context;

o facilitate increased mobility of highly skilled human resources, thus

creating a highly competitive international labor market;

o decrease or stagnation of public funding of higher education in countries

around the world without a fall in demand for higher education;

o increased pressure on higher education institutions to diversify their

funding sources to meet demands;

« appearance, partially due to the above, new suppliers, and innovations in

higher education market and in the process of generating information.

It should be noted that both the motives and internationalization factors
have certain characteristics. Thus, from the outset established rationality of

correlation between the type and level of internationalization (institutional,

regional, national, etc..) Promoted public policy. The second element is
20
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that in most cases are multi-rationality and complementary in the same

level. Finally, the motivation behind the internationalization of higher
education system in a given country may take from one stage to another,

different forms.

Problems and obstacles in implementation

As we have seen, concern how different actors to the process of
internationalization is taking shape in various higher education systems is
increasingly intense in recent years. In fact, the last summit (Lisbon, OECD,
3-4 April 2008, at the launch of Education for the Knowledge tertiary
volumes Society, Leuven / Louvain-la-Neuve, in Bologna, 28-29 April 2009,
the meeting of Ministers responsible for Higher Education, Bucharest,
UNESCO-CEPES, 21 to 24 May 2009, at UNESCO Forum on Higher
Education in the Europe Region: Access, Values, Quality and
Competitivness, Paris, UNESCO, 5-8 July 2009 at UNESCO World
Conference on Higher Education: The New Dynamics of Higher Education
and Research for Change and Development societal) have discussed this
issue, emphasizing a number of drawbacks. Among these, one of the most
important is related to the ability to measure the actual size of the process.
Thus, the statistical tools we have at this time we allow only a partial
analysis of the mobility of students, all other elements of globalization is
almost impossible to analyze in a comparative manner and at a scale that
goes beyond national borders. And it is why, in Leuven Communiqué /
Louvain-la-Neuve, ministers responsible for higher education recognize this
shortcoming (date colection) and try to correct it by introducing an additional
set of indicators, applicable at least countries involved in the Bologna
process.

There are a number of indicators that are used internationally to assess the

internationalization of higher21education at the country level
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Among them are those used by OECD (OECD, 2000):

1) Percentage of foreign students in total number of students in the host

country / destination (students receive);
2) The structure of foreign students from countries in areas of origin;
3) The percentage of students who go abroad to study the total students
(students sent) on all students in the country of origin;
4) The structure of students sent abroad by country of destination;
5) The number of foreign students coming from a country, as a percentage of
all students in another country of destination,;
6) Net flows of exchanges of students between OECD countries (the

difference between students and students get sent).

You can also use different methods for assessment of internationalization at
the institutional level. A workshop held in Berlin in 2008 on the theme
"Benchmarking in European Higher Education" included presentations
related to the assessment institution internationalization activities. For
example, University of Leipzig used as indicators for tracking two main
categories of internationalization activity indicators: a) for mobility and b) for
internationalization work. If the mobility indicators of internationalization
are: the number of students exchange contracts (exchange), the number of
students leaving to study abroad in programs of "exchange”, the number of
foreign students receive university programs of "exchange" number of foreign
students receive full university programs, international studies courses
taught in foreign languages and the number of foreign teachers from the
universities outside the country for temporary teaching (visiting lecturer).
When assessing the degree of internationalization of research are under
consideration: foreign publications, postdoctoral studies abroad,
collaborative research projects with other countries, research funding from

international sources.
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Sciences Po University in Paris and similar indicators used to assess the
degree of internationalization of its activities, but adds that others, such as:
a) teaching staff (teaching international mobility of teachers, teachers of
foreign nationality holders, university professors with temporary positions

abroad)

b) research (international publications, the percentage of financial resources
from international sources, teachers' participation in international networks,

coordination and doctorate in collaboration with other universities abroad);

c) the languages used (admission requirements, language of instruction
used, the number of courses taught in foreign languages as a proportion of

total program);

d) academic partnerships with universities abroad and strategic alliances;
e) activities in other countries (offshore);

f) placing graduates in jobs abroad.

These are good examples of indicators used to assess the degree of

internationalization in higher education.
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4. The impact of the new technologies

The fluidization of the borders

The development of the digital information and communication technology
(ICT) has provided education not only with the means for crossing national
borders and become an internationalized service, but also with the means for

going over the limitations of classic education.

As defined by specialists, borderless education describes the changes which
transcend the traditional boundaries of higher education, whether
geographical, conceptual or methodological (Davies, 2004; Slipersaeter &
Aksnes, 2008).

This power of borderless education to incorporate the classic dimensions of
instruction and to overpass its limitations has also brought about another
change of paradigm in the field of higher education. Under the pressure of
economic and social globalization of the world, education needs to change so
as to adapt to the needs of the society: to teach and train future “global
citizens” (Gornitzka, 2008). As Murphy (2004) put it: “Suddenly, separate
cultures, laws, regulations and customs have been brought together in a
kaleidoscope of learning. The result is chaotic, fun, challenging, and anxiety-
producing; it challenges all of those who work in the field of distance
education to broaden their perspectives and to strive for the implementation

of best practices”.

The dynamics of higher education and research are directly related to the
internationalization of the higher education and the increase of the cross-

border related activities (Gornitzka, 2008). Among other important factors

(economic, social, cultural changes) that act as catalysts for the development
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of borderless education, the technological change is essential for the rapid

v imbunatatirea Managementului Universitar g St Gl o

pace of driving the internationalization. From new means of transportation to
highly advanced communication technologies and/or simulation laboratories
the evolution of machinery and tools along with the emergence of new media
provided a brand new environment beyond the geographic paradigm - the

virtual learning cyberspace.

Evolved from distance learning (DL), the concepts of eLearning and blended
learning combined with the latest ICT make the idea of borderless education
more tangible than ever in the cyberspace, along with the quick increase in
the global competition among higher education institutions in the new
paradigm of the knowledge society. This virtual environment, supported by
technology, allows researchers, students, professionals, companies,
governments, ideas, qualifications and cultures to interact (Gornitzka, 2008)
and blend in a digital melting pot of knowledge and evolution. The
universities that are reluctant to “get online” may risk their very existence as
the educational market becomes more and more entrepreneurial and

globalized (Gibb, 2005).

The nowadays digital technology and media have rendered possible cross-
border education, providing the educational environment with the tools
necessary to deliver educational services across national borders, obviating
the need for students to go to the service overseas (UNESCO, 2006, Bravo et
al., 2007); furthermore, they have made possible a borderless education in a
globalizing world, by enabling the providers of educational services to break
down the barriers and render obsolete not only the geographical, but also the
conceptual and methodological restraining boundaries of classic education,
as technology development has allowed an ever better and faster

communication, which, at its turn, has provided logistic basis for an

increasingly more refined educational technology (Davies, 2001; Conole,

2006).
25
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Considering the internationalization of higher education as a simple matter

v Imbunatétirea Managementului Universitar @ .

of mobility of students and educators means failing to understand the
complexity of the phenomenon and the real area it covers. As the domain
literature shows, it also involves curricular changes and adaptations, as well
as a fluidity and constant surpassing of the geographical and national
boundaries, transfer of credit and programs between universities,
development of university associations and international educational policies
(eg. the Lisbon Objectives, the Bologna Process), and so on (Pricopie, 2008,
Amza & Bratianu, 2008).

Examples in the parctice of implementing ICT

Universities from many countries around the world began to attract
international students through well-structured academic programs focused
on the needs of a more and more dynamic labor market. Open University in
the UK, University of Phoenix in the USA, CNED in France, and several
Australian universities have succeeded in enrolling a great number of
international students in their academic programs, covering today almost

the whole world — that is, almost all the countries connected to the Internet.

The Open University, created in 1969 and financed by the British
Government, the University of Phoenix, established in 1976 as a private
initiative of Dr. John Sperling, a Cambridge-educated economist and
professor-turned-entrepreneur, along with the French CNED (Centre
National d'Enseignement a Distance), established in 1986, were among the
pioneers in the use of then emerging ICT in developing DL programs

(Reinhardt, 2006; Open University, 2006; Apollo Group, 2006; CNED, 2005).

In 1989, the University of Phoenix launched its online campus - University

of Phoenix Online, John Sperling proving again to be a visionary investor in

eLearning and technology on the educational market, and thus
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ensuring a spectacular development for the University of Phoenix enterprise.

University of Phoenix Online offers the same degrees as the “mother”
institution does, but without the need for students to be present at a
physical campus (Monolescu, Schifter, Greenwood, 2004). It uses computer
networking for the delivery of postgraduate business courses, requiring
students to work in small groups, but remote from the central site (Feasley,

2003).

Between 1995 and 1997, offerings for distance education programs in the US
educational system increased from 33% to 44%, and the number of courses
offered doubled, as shown in a report of The National Center for Education
Statistics from the U. S. Department of Education (2002). The report, The
Condition of Education 2002, also shows a fast increase during the 1990s in

the number of institutions providing DL in the US.

Today, the University of Phoenix Online, one of the largest private
universities in the United States with nearly 200 locations, as well as
Internet delivery in most countries around the World; it has a faculty of
19,000, enrolls some 307,000 students (U. of Phoenix, 2008); it is located in
Phoenix, Arizona, but classes are accessed on-line, thus students are less
constrained by time, place or distance. The majority of students are

employed concurrent with enrollment (Sasson, 1997).

But there are also other large universities in the U.S. that have attractive
programs and a very well developed infrastructure. For example the
University of Maryland which offers over 300 courses, 14 bachelor's degree
programs, 12 graduate degree programs and 40 certificate programs entirely

online (Monolescu, Schifter, Greenwood, 2004).

The National Center for Education Statistics from the U. S. Department of
Education (2002), reports an increase in the offerings for distance education

programs. Between 1998 and 2001 1/S5 of the American universities was
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preparing to offer DL courses. It is estimated that approximately one in every

13 postsecondary students in the U S is enrolled in at least one DE course
(U.S. Dept. of Ed., 2002). During 2003 - 2004 the overall online enrollment
increased from 1,98 mil. to 2,35 mil., with a growth rate of 18.2% (Sloan

Consortium, 2005).

In the same time, in France, CNED was working on an impressive project
which was applying to the DL environment the latest ICTs and media: the
Virtual Campus. CNED’s Virtual Campus was launched in 1996 and it still is
one of the largest educational programs in Europe, a nation-wide online
network that uses a specialized e-platform to provide distance education
services over the Internet (Barbarant, 1997). When CNED proposed its
project one year earlier, the French government considered it a national

priority and supported it significantly (CNED, 2005).

One year later, as the distance education continued its rapid evolution there
was a growing need for specialists in coordinating and developing such
programs. Therefore, in 1997 CNED launched its first “école spécialisé¢” in

the training of distance learning specialists (Brunswic, 1998).

Expanding and improving constantly, and financed by the French
Government, CNED became in 1999 the largest distance teaching institution
in Europe and a veteran among the mega-universities. It uses high-tech
such as satellite and fiber-optic Internet and other to teach its students and
it offers 500 programs ranging from primary school to postgraduate courses

(CNED, 2005).

All these developments in the educational environment have been supported
by a continuously developing computer technology. This digital technology
makes it possible for multiple learners to interact socially, being connected
in a network and participating together in the learning experience, sharing

knowledge and resources in a very convenient way. Information technology
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also facilitates and accelerates the processes of monitoring, evaluation, and

feedback (Fidalgo, 2003)

T Sz ) : i Proiecte strategice
v Imbunatatirea Managementului Universitar g s e

In this context, the internationalization of distance learning has become a
reality. In France, in the fall of 1999, CNED was offering over 3,000 listed
specializations to over 350,000 students enrolled from 200 countries, 30,000
of them being from outside the country (CNED, 2005). After more than sixty
years of existence and development, CNED was recognized to be the first
among the distance education institutions in Europe and the fourth largest

in the world (Bellier, 2001).

Educational services offered across national borders, by the means of the
digital technology, are increasing all over the world and the number of
students enrolled in cross-border education (80 mil. in 2003) is estimated to

be doubled by 2025 (Reinhardt, 2006).
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5. Applied internationalization

Dynamics of internationalization

The most visible indicator of internationalization of higher education is
student mobility. According to data from OECD (2007), this indicator has
seen steady growth since the early '70s, reaching there today, worldwide, 2.8
to 2,900,000 students enrolled in programs of studies carried out country of
origin. This upward trend will accelerate in the coming years, according to a
2004 study of the British Council, led by Anthony Béhm, Vison 2020.
Forcasting international student mobility: a UK perspective, international
mobility is estimated that in 2020 will reach 5.8 million students, Philip G.
Altbach and Roberta M. Bassett (2004) estimated 8 million foreign students
for 2025.

The OECD data (2004) shows that 85% of global foreign students studying in
one of the OECD countries, six of which are the main receiving countries:
USA - 30%, UK - 14%, Germany - 13%, France - 9 %, Australia - 7%, Japan
- 4%. Of these, the countries where programs are conducted in English
studies fail to sum up 54% of all foreign students worldwide.
Among the countries of origin for foreign students is remarkable, by far,
Asian countries (China, Korea, India, Japan, etc..) Providing about 43% of
international students. In second place is located Europe, 35%, Africa 12%,

North America, 7%, South Africa, with 7% and Oceania 1% (OECD, 2004).
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No. | Host country Number of
international

students

1. USA 475.169
2. UK 225.722
3. Germany 199.132
4, France 147.402
S. Australia 110.789
6. Japan 63.637
7. Canada 40.667
8. Spain 39.944
9, Belgium 38.150

Tabel 1: Main host countries (Source: OECD, 2001)

No. | Origin country Number of
international

students

1. China 124.000
2. Korea 70.523
3. India 61.179
4, Greece 55.074
5. Japan 55.041
6. Germany 54.489
7. France 4'7.587
8. Turkey 44.204
9. Morocco 43.063

Tabel 2: Main origin country (Source: OECD, 2001)

Comparing the data presented above, some conclusions can be drawn:

» There is a certain type of imbalance in international mobility, imbalance
can be seen from the perspective of international flows of global (Western
Area destinations dominate while the Asian Studies is a leader in sending
young people abroad for training university type), but and national
perspectives (U.S., for example, has the serious imbalances between

students it receives and those we send abroad);

o There is also an imbalance of language teaching. It appears that
31
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over 54% of international students studying in countries where the official

v Imbunatatirea Managementului Universitar g e etestategice,

language is English. When this is added the fact that many states have
developed policies to attract foreign students are promoted primarily
English-language programs. It is therefore difficult to speak in the true
sense, the promotion of multilingualism in the internationalization of higher
education when more than 60% of foreign students studying in English, and

another 25-30% in French or German.

The data analysis revealed very clearly that foreign students have entered the
market in recent years and a series of new states, which had no tradition in
this area (Spain, Finland, Australia, New Zealand, Hungary, etc..) But have
managed to register significant growth rates as a result of development

policies promoted.

International good practice model

United Kingdom

The estimates of a decade ago, the British Council show that the
international academic programs offered by universities in the UK offshore
system would exceed 2010, the number of foreign students in the Kingdom,
the major service providers such as Open University, University of London ,
Derby, Leicester, Northumbria and Kingston (British Council, 1999). Main
geographic area targeted by the tenderers is Asia, and the most important
area for study is Business's (Garrett, 2004a, 2004b). Until now, these
estimates tend to confirm, since students are currently offshore UK higher
education institutions represent over 57% of foreign students in the Kingdom

(HESA, 20009).

The main support for the distribution of educational services is information
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technology and communications (ICT), academic programs were developed by

v Tmbunatatirea Managementului Universitar a Prolecte strategice .

the UK Open University or Polytechnic University, which started with
traditional distance learning programs in the last century and were able to
adapt quickly Learning new technologies (Wisker et al, 2003)
There are numerous studies showing that the main motivation of foreign
students choosing the UK as a destination for study and research was the
reputation of UK higher education institutions for quality (Baimbridge, 1997;
Mazzarol and Soutar, 2002, Student Services Centre, 2005).

Even though most universities actively promote the internationalization of
studies, a recent study conducted by Bournemouth University (the first
British university that has made a global vision of education) has shown that
the academic programs of study for the license in the Kingdom is a focus on
attracting local students, British without attempting to seize the opportunity
by attracting proactive multicultural perspective of international students in

undergraduate programs (Shiel & Mann, 2005).

It seems that government intervention in this area has triggered a
transformation in how British universities are more reserved approach of
internationalization activities. Thus, Prime Minister Initiative for
International Education in 2006 stimulate institutions to expand their
international horizons and bring additional revenue into the British economy
by attracting foreign students with the tools at hand - the reputation and

development of international partnerships (Woodfield, 2007).

In the academic year 2005-2006, the Higher Education Statistics Agency in
the UK (HESA) estimated the total number of international students in the
Kingdom as 307,040 and 341,795 in 2007-2008 (approximately 15% of all
students), ie an increase of over 11% in just two years. It is interesting to
note that the UK attracts many graduate students in the area - approx. 46%
of post-university students in the Kingdom are international (HESA, 2009).

Among the main countries of origin33of international students in the
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United Kingdom, the same statistic gives an already encountered and the
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states present the international education market - a third of foreign
students from Asia (China, India, Japan, etc..), Equaling the number of
students international from the European Union (HESA, 2009).
Although the main motivation of many UK higher education institutions are
still the economic (Woodfield, 2007), there are many signals, both at system
and institutional level, such that the motivations of social, cultural and
academic wins more more ground in the internationalization strategies and

institutional organization of the United Kingdom.

United States of America

The internationalization of higher education in the United States of America
has seen a rapid acceleration immediately after the end of the Second World
War with the U.S. assertion that the world superpower (Merkx, 2005). Thus,
political leaders with visionary academic leaders have promoted over the
years of international academic programs, both by attracting foreign
students in U.S. and American students by promoting exposure to cultures
and educational systems on other continents. The major objectives of these

actions and policies have been and continue to be:

] the training of specialists to build a future world after being
exposed to American values and American experience have gone

through academic research and education;

(II) future specialists in various fields have international experience with
exposure to as many different cultures and systems of values to ensure the
development of U.S. companies competitive advantages in a global economy

(NAFSA, 2007).
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In this context, several prestigious U.S. universities take advantage of
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mobility programs to develop cross-cultural perspectives on specific areas of
teaching and research, but also to continuously improve curricula (Siaya &
Hayward, 2003). Thus, universities in partnership with private companies
launched various initiatives in the areas of internationalization of education,
the United States in this regard is one of the most active and innovative
nation. For example, George Washington University in Washington DC
studying the possibility of opening a subsidiary in South Korea, with
changing legislation in this country (Altbach & Knight, 2007).

Even if after September 11, 2001 The U.S. government has tightened visa
rules and legislation on access in the United States, this has not prevented
American universities continue to develop programs dedicated to
international students, especially by promoting post-graduate academic
programs online. Support information and communication technology (ICT)
is utilized for the development of academic programs offshore one of the
most dynamic and popular American private universities - University of
Phoenix, a member of the Apollo Group, a corporation whose principal

activity is providing quality educational services (UofPHX, 2009).

Famous American pragmatism is felt and where to promote
internationalization of education. NAFSA - International Association of
Professionals in Education (2007), an American organization of the academic
policies that actively promote the internationalization of education, believes
that there are two major advantages of globalization: (i) strengthening
political and external economic relations of the U.S. by attracting and
training (in U.S. academic system) for foreign experts in key areas to support
and develop socio-economic reforms and progress in their return to their
home countries, (ii) market research and attracting U.S. students valuable

work that will be trained in U.S. academic system to occupy positions in

American hi-tech industry. Another important motivation of the American
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phenomenon of internationalization of higher education is the economic

factor. A U.S. study published in the NAFSA Annual (2009) shows major

positive impact they have foreign students and their families on the U.S.
economy. Thus, in 2003-2004 the revenue generated by the presence of
foreign students and their relatives in the U.S. totaled no less than 12.87
billion dollars (including tuition fees, accommodation expenses, meals and
books, as well as expenses of relatives, etc. .), in 2007-2008 they amounted

to 15.54 billion U.S. dollars, ie an increase of over 20% in just four years.

Adding many more strengths than weaknesses and many more opportunities
than threats, the American university system is still a major attraction for all
those who want (and can afford) to study in universities in any ranking's top
10 international academia. U.S., Britain and Australia along with the great
advantage of English as a native language teaching continues to dominate

the world market of higher education.

Australia

Australia's involvement in the internationalization of education has gone
through several stages of design and implementation of public policies in
higher education, from World War II to the present. Since 1950 Australia has
promoted policies to attract foreign students, primarily by sponsoring
scholarships for students from developing countries as part of the Colombo
Plan for Development and Cooperation in South / South-East Asia (Back et
al.1996; Cleverly & Jones, 1976). In 1974 the federal government led by
Labour took over full funding of higher education and abolished school fees.
This included free incoming students, which led to a rapid increase in their
numbers in the 70s. With Australia's deteriorating trade balance since the

beginning of the decade August the federal government has waived the policy
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of free education to foreign students by introducing compulsory tuition fees.

Although the internationalization of education is promoted for a long time in
Australia, just recently this fact is reflected in the strategic development
plans and stated missions of universities (Back, Davis & Olsen, 1996;
Meiras, 2002). Cleverly and Jones (1976) have identified two major forces
that influenced the internationalization of education in Australia:
Immigration and the internationalization of curriculum, focusing on the

Asian region.

In 1985 the Australian federal government introduced two major educational
policy: The Overseas Student Policy - a policy-based financial market
theories that concern international students - and on the Export Policy of
Education Services - a policy aimed at promoting educational services as an
important element Australia's export. Both policies have made Australia a
very important actor on the international market of education (Marginson,
1995). Thus, a decade and a half after the launch of these policies, Australia
is positioned as the third largest provider of international educational
services between English speaking countries, after the United States and
Britain, and among the top five countries in the world after USA, United

Kingdom, Germany and France (AEI, 2004).

In 1994 the federal government introduced the Code of Practice in the
Provision of Educational Services International, and in 2001 the Code was
superseded by the Code of the National Education Services for International
Students. This last law clearly specifies the obligations and rights of
international education service provider duly registered, especially in

marketing and services for students.

All these policies actively promoting the internationalization of education has
led Australia to become, according to a study published in 2005 (Cohen,

2005), the first destination of choice for prospective international students,
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before U.S. and Great Britain. The destination is not necessary to
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understand the student movement in Australia, since the development of
information communication technologies (ICT) has enabled Australian
universities to develop distance education and eLearning both through the
establishment of subsidiaries of the institutions in states that offered
potential for development. The success of this policy has been proven that
the greatest increase in the number of foreign students enrolled in
Australian university system came from the so-called offshore locations

(Chapman & Pyvis, 2006).

Figures published by Australian officials (AEI, 2009) indicates that in 2008
the number of foreign students enrolled in universities in Australia have
increased by 5% (182,770 students) over the previous year, mainly due to
increased enrollment in undergraduate programs (undergraduate). An
important element that helps Australia in attracting foreign students is the
geographic location near Asia and Oceania - zone from which the vast
majority of foreign students in this country. According to statistics, the main
suppliers of Australia's foreign students are China and India, countries from
which 43% of international students from universities across the globe in

2008 (AEI, 2009).

Key areas of specialization chosen by the foreign students in Australian
universities are Management and Trade (48% of enrolled), other important
areas being sought out students and Information Technology, Engineering or

Medicine (AEI, 2009).

Trends in increasing the number of students enrolled in Australian
universities, both domestically and in offshore subsidiaries, confirms the
success of the internationalization of higher education policies, developed
and supported by federal and state governments and the Australian

universities.
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Germany

German high internationalization of higher education today is the result of
consistent efforts and purposes, made over several decades. Reforming
higher education in Germany in accordance with the Bologna process was
the starting point. Undergraduate degrees, master's and doctoral degree
supplementary ECTS credits, courses in English are among the main

structural elements of the reform (Teichler, 2004).

Market orientation of foreign educational offerings focusing increasingly
more on the special needs of different target groups. This approach
distinguishes between three main target groups of foreign students with
different academic needs and situations of specific materials (Brandenburg,

Federkeil, 2007):
o Students from developing countries;
o Students who come from countries in transition;
o Students from industrialized countries.

Foreigners who grew up in Germany and have a high school diploma, known
as non-mobile foreign students (Bildungsinldnder) are not included in the

target groups of foreign students.

Removing the language barrier deserve attention for Germany. This purpose
was served in April 2001 introduction of a standard test conducted and
tabulated accurately, German as a foreign language, applied to Hoteles
called TestDaF. Students can give this test in over 300 centers in 80

countries (TestDaF, 2009).

Federal Ministry of Education and Research (BMBF, 2009) and has set a goal

of researchers and attract top scientists from abroad to research in

institutions of higher education and research in Germany. Thus, for
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example, Sofja Kovalewskaja Excellence Award is given to young researchers

who surveyed within their working group for a three - four years in a field of

research at their own choice.

In the same context, the German higher education institutions have been
supported since 2001 to develop their own educational programs abroad.
Thus, according to Federal Ministry of Education and Research (BMBF,
2009) have been so far 29 such projects internationalization of universities

and colleges in Germany.

The internationalization of German higher education is promoted and other
governmental institutions, the most important and best known of these
being the DAAD (German Academic Exchange Service), an organization of
higher education institutions and student organizations in Germany,

founded in 1925 and re -founded in 1950 (DAAD, 2009).

DAAD financed academic preparation and personal development of young
elite institutions of higher education and research in Germany by awarding
scholarships and grants financed largely from budgetary resources from the
Federal Foreign Office (Auswartiges Amt - AA) and Federal Ministry for
Economic Cooperation and Development (Bundesministerium fur
wirtschaftliche Zusammenarbeitund Entwicklung - BMZ) (DAAD, 2009).
Since 1997, when they were put in place measures to increase coherent
international character of the German higher education, indicators for
assessing the degree of internationalization have been impressive
developments. For example, the number of foreign students came to study in
Germany has increased from 100,033 in 1997 to 189,450 in 2007, and the
number of German students studying abroad increased from 52,200 in 1997
to 75,800 in 2005 (BMBF, 2008). This places Germany among the top

academic destinations in the world after the U.S., Australia and UK.
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6. The Romanian perspective

Short history and results before 1989

Number of foreign students in Romanian universities began to increase
significantly after Ceausescu came to power in 1965, reaching a peak in
1981. In the early '80s Romania was one of the top 15 providers of academic
services for students, with a total of 16,962 international students enrolled
in 1981. This was possible thanks to the foreign policy pursued by the
Communist Party, which sought to build international links with many third

world countries (the African continent, Asia and South America).

Foreign students have been a constant presence in the Romanian higher
education since the turn of the century until 1969 but were not more than
1% of the total number of students enrolled in tertiary education. In the '70s,
Ceausescu decided to transform Romania into a provider of academic
services, especially for the communist countries, but other Asian and African
countries who wanted to prepare citizens and who could afford to pay the
note payment in hard currency. In this regard have been developed and
implemented special policies: tuition fees were decreased below those of
other countries have created special services for foreign students in
Romanian universities (Romanian language tutoring, access to libraries,
special academic regulations, requirements Special accommodation and
meals, etc..). Thus, in less than 10 years the number of foreign students in
Romania has reached 10% of all students enrolled. Some of them receive
scholarships from the Romanian state, but most paid their studies. However,
after 1981, due to worsening living conditions in Romania but also because

of intimidation by the secret police of all foreigners with restricting civil and

political rights in the country, the number of foreign students came to a
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negative trend and continued to decline until 1989.
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After the events of 1989 and the overthrow of the communist regime, foreign
students' interest for Romania has begun to grow again, but the apathy of
the authorities and the Romanian universities has reduced the importance of
Romania in the international market for higher education (Pricopie, 2004).
Revolution in December has added some new elements Romanian campus
internationalization problem, but without much change in the number of
foreign students. Firstly there is a diversity of categories of foreign students.
Romania signed new bilateral agreements with other countries (Europe, USA,
Canada etc..) That included the possibility of student exchanges in 1996 and
joined the Socrates program contains an important component of academic
exchanges (Erasmus). Also, every year since 1991, the Romanian
government granted a significant number of scholarships to Romanians

living in Moldova.

Current situation

Despite these efforts is still a negative balance for Romania. Number of
foreign students studying in Romania as a result of bilateral agreements is
insignificant (maximum 200), and the number of Erasmus students who
came to study in Romania in the last four years was four times smaller than
the number of Romanian students who went to study in the European Union
and Moldavian students situation should be considered from a special point
of view as it requires special circumstances. Students are only formally
Moldavian foreign students - in fact they are speaking Romanian and are not
considered foreigners by the Romanian teachers and students. Also,
students from the Republic of Moldova should not pay tuition fees and
accommodation, benefiting from special conditions and in most cases receive
scholarships of the kind of social support from the Romanian state.
Although the number of Romanian universities foreign students are not yet

closer to optimal at this time, other 42aspects of the internationalization of
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the campus have been updated. Thus, since 1990, particularly with the
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support of external sponsors, an impressive number of Romanian students
have studied and / or conducted research in universities abroad. This has
led to the rapid renewal of existing programs and academic curricula and the
emergence of new specialties. At the same time, academic libraries have
enriched the collection of titles, and Romanian professors and researchers
were given access to prestigious scientific journals (Scott, 2000).
Another important step in the internationalization of the Romanian academic
environment was the launch of university programs in other languages than
Romanian. In the '90s, the Ministry of Education has created special
academic programs in medicine, political science, public administration,
engineering, etc.., With teaching English, German, French, Hungarian, etc..
In fact, even these programs have been those which have attracted foreign
students who came to Romania. Thus, in the academic year 2002-2003 the
number had reached 9830 (1.69% of all students) (Ministry of Education,
2003).

Finally, foreign language training in university education in Romania has
improved considerably since 1989, and as a result, the majority of Romanian
students are now able to communicate in at least one foreign language.
Unfortunately, the global economic downturn has not spared higher
education and the number of international students currently enrolled in
Romanian universities has declined compared to previous years reaching a
turnover of approx. 7,800 (1.5% of all students) (METI, 2009).
In Romania, the academic year 2006-2007, there were 10,400 registered a
number of foreign university students, representing 1.3% of the total number
of students enrolled in higher education (INS, 2008). Countries with the
highest percentages of foreign students in total students are Switzerland

(16%), Australia (12%), Austria (11%), Britain (11%), but the absolute

number of students, the country with the most accept foreign students is
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U.S., followed by Britain, Germany and France (OECD, 2000).

Regions of origin of these foreign students in Romania since 2006-2007, was
Europe (69%), Asia (16.1%), Africa (13.2%) and North America, South
America and Australia (1.7 %) (INS, 2008).

Latest statistics show a growing interest of young people from different parts
of the world universities in Romania. This increase is, however, weakened
the conditions under which global, dynamic growth in recent years has been,
in some countries, 10-20% per year (OECD, 2004). In Romania, the highest
growth rate over the last five years a record of Petroleum and Gas University
of Ploiesti and universities with medical profile (Fig. 5). In the various
courses of study, undergraduate programs remain those that attract most

foreign applicants, 77% respectively.

In conclusion, although the number of foreign students enrolled in
Romanian universities is now almost equal to that of 1977, Romania has
been quite active in the internationalization of higher education. The number
of foreign students involved in mobility programs and the number of foreign
applicants who wish to study in Romania increased in 1990, as well as
academics, mobility, it becomes more than the updating of academic

curricula to the realities of globalization.
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